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SmartBrief g

“in my experience working with hundreds of schools, ihe casies! way fo improve
student performance al scole i3 by havng sfudents wire m every class. Thisisa
recognired nacassdy in English and reading. but witen wittng takes place st
overy ciassroom, scroas every subject, studenls develop ihe abildy to opply
<cniical roasoning nnd effactively expross ideos across subjects. Sinply pud, he
PCECE deppons lonming across the boand *

“More than 30 years of research from the Universdy of Chicago shows teaching
analytical reacing ond wriling across disclplines i e mos! importan] thing we
a0 fo Wrprave our students’ codiege and career readiness. Stderis who
wrole regiindy i each of thex classos showsd consslant improverments it math
and stience courses pt well nol just Enghsh.”

-Kathanne McKnight
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Why CTE Literacy?

7COMMON CORE
W STATE STANDARDS INITIATIVE

FEFPARING AMPEICA 3 ATODTHTY FON fshF B & CARFER

*The Standards insist that instruction in reading, writing, speaking, listening, and

h be a shored within the school, The K 5 stondords inciude
expectations for reading, writing, k fistenring, and | pplicable 1o o
range of subjects, including but not imited to ELA. The grades 6- 12 standards are
divided Into two sections, one for ELA and the ather for history/social studies,
sclence, and technicol subjects. This division reflects the untiue, time-honored
place of ELA teathers in developing students” literocy skills while ot the same time
recognizing that teachers in other ateas must have a role in this development as
well”

Why CTE Literacy?

ACHIEYETHECORE.QRG

This interdisciplinary approach to literacy stems from extensive research
cstablishing the need for college and carcer ready students to be proficicnt in
reading complex inlormational texts, independently, In 3 variety of content
areas.

Most of the required reading in college and workfarce training programs is
hiry \onal in and challenging in

Postsecondary education programs typically provide students with both a
higher vnllume of such reading than is generally required In K-12 schools and

The 2002 reading f k of the National nt of Educational
Progress {NAEP) requires a high and increasing proportion of informational text
on its assessment as students advance through the grades.
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Why CTE Literacy?

ACHIEVETHECORE ORG

Instructional Shifts Mean a Change in Practice!

From.. To...

Contert knowledge primarily » Content knowledge comes

from teacher-led lecture from a balence of reading,
whriting, lecture, and hands-on
experience
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Why CTE Literacy?

Teaching Thared

“Think Alouds: Unpacking the Standards”
(Video from Teaching Channei)
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Why CTE Literacy?

* What does literacy mean in
your discipline?

* How do professionals in your
field use reading and writing
skills in a real-world setting?

e —————— |
Why CTE Literacy?

* Many of the standards correlate with instructional best
practices that are not exclusive to the ELA classroom

*+ You are probably already addressing at least a few
Common Core literacy standards in your classroom and
don't even realize it!

* Let’s find out what you're already doing,
and build on that foundation as we move
forward...
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Now What?

1. Flip to the next page and compare your responses with the
nutshell versions of the standards

2. See which standards you are and are not currently
addressing

3. Use the nutshell standards as a guide for determining areas
to focus on for continuous Improvement

4, Use the full-length standards for fine-tuning as you gradually
incorporate literacy into your existing instructional practices

Text Complexity
and

[ext-Dependent
Questions




« Quantitative measures
= Qualitative values
« Task and Reader considerations
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Complexity
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Language
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Levels of
!. Meaning Structurs
r Languige
Comvention Kg:::::n:
» Standard English and Clarfty * Background
* Varlations * Prior |
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Levels of Meaning and Purpose

» Density and complexity
« Figurative language

* Purpose

e ——

Levels of Meaning and Purpose

e
Is it about talking animals, ‘ﬁg %ﬂﬂﬁ "’}
or the USSR? I |

Is it entertainment,
or political satire?

Is it straightforward,
or ambiguous?
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Structure

* Genre
+ Organization
* Narration

- Text features and graphics




Structure i N e
Changes in narration, r lv\ol 31' lcl QIS}\
point of view : o

Changes in font signal
narration changes

Complex themes

5 Anthony Browne

m s Lt 7 e b s 8 & e
-
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Language Conventions

» Standard English and variations

* Register

Language Conventions
SAVING

. r b
Non-standard English usage G e f] oy
“Dut in the hottest, dustiest part of @ ) ﬂ’f«!ﬁ
town is an orphanage run by a
femaie person nasty enough to
scare night into day, She goes by the
name of Mrs. Sump, though | doubt
there ever was a Mr. Sump on
accounta she lcoks like somethin’
the cat drug in and the dog
wouldn't eat.”

{Stanley, 1996, p. 2}
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Knowledge bemands

« Background knowledge
» Prior knowledge
» Cultural knowledge

* Vocabulary

e —————————————

Knowledge Deman-cis;

Domain-specific vocabulary
{radioactive, acidity, procedure,
vaccination)

Background knowledge : 7

{diseases, safety risks, scientific _— »;-\I

experimentation) B 'ﬂ:- 2
SCIENTIST
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Close Reading & Annotation

Range of Reading and Level of Text Complexity:

CCSS.ELA-LITERACY RST. .10
By the end of grade 12{read and comprehend
science/technical texts in the prades 11-CCR text complexity

bandjndependently and proficiently.

o determine what Ihe lext says exphicitly and 1o make logical
inferences trom it; cite specific lextual evidence when wriling or speaking to

support contlutions drawn from the text.
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Close Reading & Annotation

+ P e Ak o question
“The text mentgns 3 DMA 1iudy. What doct DNA stand jor?”

.
sample' 11 = Hote an interesting pastage
QuiCk ¢ T1duin’tseatee thal Bapewoding Lih grow to 23 meten!®

€ = connaction L0 ShGther Lt or piece of evidence
Annomlﬂﬂ ¢ "The [bol vinys s khe the AIDS vitus we iead about yestemday betause *

Strategy © ¥ [chech) = Accass prior knawledge; | slready knew that
JE LN = "I knew that photosyniheus sequired watet”

N = Challenge your own thinking, new Information
+ “Ihadno kiea that Nobel seented dynamite”

* = Reason that looks Impartant
+ “Fll need thn prece of evadence sbhout Trcera1ops o support my thess ™

= "BR 1" - Remamber words you don't know, are repeated, of you jutl ke
“I'er ween the won) gnuminous soectal tres, and § need to kook i up®

Close Reading & Annotation

Let's watch this Science teacher model his own clase reading and
annotation process for his students using the think aloud technique:

L Mo TR . Ly b =
iy i
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Gradual Release of Responsibility

TEACHER RESPONSIBILITY

\ Focuy Lexson SLICDy
Grided
Instruction “Wedoit™

“You do it
Cn”abamﬁrr together™
Independem “You do it
alone™

STUDENT RESPONKIRILITY
A Model for Success for All Sludents

Fuben 0 & Frop N nmm e skt
Algsargina, VA I

LT S ey
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Clese Reading & Annotation

Vale Middle School Articles of the Week
http://vms.valo k12 orusfarticlos-week
Now let’s try this text annotation strategy with the article,

“Reading in Every Classroom, Every Day” by Douglas Fisher
and Nancy Frey.

Tert Annotation Strategy

Thts rompuirrs vl of ot WELM [R5t PERSY

o 1 Lo s 2 g i eyibh, ae You 1004
As)agron, | honagres. [} rmpmrtat, {T) wepriving, (1] srmasrng.
epl [ TS

ios. thoudd tmiude-

et A it Dt pow ihalPrand (s praie (A psrmary m et st of e s mhe s of mpes Lond
o ma o i s |

s, oy et Shat U what FOu 064 sadaring shoud o e el
acee that itereaingie brbwern loet srd opirian

i b rhe T} e (o ana g, ward (e . parape e, inagmnT] s Chark #4 1L
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ABC Summaries

WHETING EFPECEIVE SUNMMARIES |
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ABC Summaries

Samgple summary of “Reading in Every Class, Every Day”:

Nancy Frey and Douglas Fisher's article “Reading in Every Class,
Every Day” asserts that effective schools practice expressive
literacy throughout the school day, but implementation of such an
expansive reading policy can be difficult. Independent reading,
reciprocal teaching, and 5Q3R are three practical strategies that
can help teachers in any content area to incorporate literacy into
their classes in a way that enhances core content instruction.

=t

&\ Bl & ey
ABC S ,JLITL ﬁf‘w iyl \-4-
' 1,
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L - i A :

GLat e Wil TR LY chucs cloor 90 vhich the

O of 3 texy; B/, B hibbticr), irwd viyls re Bpproprists b
protexen, or Egm.'iﬂ—ﬂ-.u_-_uu —

Imnau__s_b’p_ﬂ-—lu_mh_mhlﬂ [ L T AL e -

T e mqumﬁdwm

PURRRNL {1 By & rviing, sditing. rewTtINE & trng & Pire Mract,
Oetormine the mesning of srntok, ey brrms, and oty | 10 whil b 4 =

domein-spacific vords and pheases 39 Ty o0 w4
tpeciic poirifi: or Cechmical comtERt rEdtvent w0 grides 13-
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By the end of grade 12, reed and compratund L A (SRR T ]
. g 11-CIR test v e for

- 'mcnh'hﬂ'hlmﬂh el
LM"‘M

independent Reading

ﬁl'l'hl-‘ﬂl Bl wen slidents ore gives thrie for indcptnderit rewding of

-lgred teaty, theis pevformante improves.”

Example of practices from tha article:
* Ten minutes each day in class to read course-related content

+ “Scientssts read every day as pant of their jobs, and | want my students to have
that same experience”

*+ Magarines and other materéals refated ta course standards

* Rotale selection of reading materials based on the current unit of study

10/30/2014
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Reciprocal Teaching

Students wotk in groups, each laking an a specilic role in the reading process:

+ Predicting " “ “

+ Questioning i

* Summarlzin

= Olarifying ¢ B E %JJ

Siudents stop at regular intervals {each paragraph, new heading, etc ) to discuss,
each making unigue contsibutions ta the group’s comprehension based on their
Individual jobs.

Desired Duitome: with freqguent practice, students will incorparate these skitls inle
their independent reading.
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Reciprocal T@@@hﬁ@;
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o 8 etz By thet o of pracke 12, fead and comprehend
e — oy 13000 ewt
atext by them n simpler but st
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" of Keas it Ok L UL et 11T i
oo : w Irarmas {ome for
i - refiection and reviion) and Shorts ime frames (o tnge
I‘m—r.l - -..Im“' ARG sitting or a 0wy or bera] for a tafego o de
) """"“'Mmm tovds, purposet, snd suchencrs, Kyl

Ejﬂly Hhill§ re on important part of the setondary schaci currculum  One of the wari that
IC. nts learm I study while reuding is through the SQ3R process.”

L. Survey: skim text for headings and charts

1. Question; turn headings inlo !

3. Read: read 10 answer questians
4. Recite: answer questions and make notes

5. Review: reread for details and unanswered questions.
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and technbead tawts,.
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1. Survey; skim the lext to get the main idea of the problem

2. Question; ask the question that s stated inthe problem
3. Reread: identily the information and details provided
4, Question: ask what operation must be performed

5. Compute: sclve the problem

6. Question: ask whether the answer makes sense

Text-Dependent Questions

. Ansvyered through close mﬂ 'Illl ||m mﬁlfr

reading

+ Evidence comes from text,
not information from
outside sources

« Understanding beyond basic ﬁj
facts ﬁ

= Not recall!
» Open-ended questions

10/30/2014
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1. If you were present at the signing of the Declaration
of Independence, what would you do?

2. What are the reasons listed in the preamble for
supporting their argument to separate from Great
Britain?

If you were present at the
signing of the Declaration of
Independence, what would you
do?

Progression of
Text-Dependent Questions

Whinlo

Opinions, Aguments,
A Intertextual Connections
e R
Across teats I

1 Inferences

Fntiretear —
:
Segments : Author's Purpnse
Porograph : Vocab & Text Structure
Word |
! General Understandings
Part

14



General Understandings

« Overall view
* Sequence of
information

= Story arc
N . Determine the contral ldeas or conclusions of & text;
» Main claim and  |rwmmane complex concents, processen, o

d in & text by
eVidence Ahem in simpler bt stil) sccurate terms,
= Gist of passage ey ios W~

when carrying oul experiments, aking
measurements, or performing techadeal tasks;
analyze the specific resuts baved on swplanations in
1he text.

10/30/2014

General Understandings in Kindergarten

Retell the story in order using the words beginning,
middle, and end.

Key Details

+ Search f.or r.\uances in mea{mng //_:___\
+ Determine importance of ideas 72—
+ Find supporting details that

Answers who, what, when,
where, why, how much, or how
many.

Cite specific textual evidence 1o suppert l‘\\\K
A

anatysis of science and technical texts, W

ding to i distinctions the author
makes and to any gaps or Inconsistendes In
the account.

15



Key Details in Kindergarten

= How long did it take to go from a hatched eggto a
butterfly?

« What is one food that gave him a stomachache?

+« What is one foad that did not him a stomachache?

It took more than 3 weeks.

He ate for one week, and

then “he stayed inside [his
cocoon] for more than two
weeks.” =

10/30/2014

'Foods that did notgive | | Foods that gave him a
__him a stomachache | stomachache
- Apples « Chocolate cake
+ Pears « loe cream
* Phims . | = Pickie
= Strawberries * 5wits cheese
= Oranges = Salami
= Green feaf + Lollipop

* Chety ple
+ Sausage
=T + Cupcake
—_H « Watermelan
I Wijg®

16
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e -r:u_' ‘1‘* v
Structure

‘VVacabulary and Text
, = Bridges litera
‘' meanings
- = Denotation
= Connotation .
- Shades of meaning
= Figurative language
* How organization
. contributes to meaning

Determine the meaning of symbols, key terms, and other domaln-spedific
words and phrases as they are used in a specific scientific or technlcal context
relevant to grades 1117 texis and topicy,

Vocabulary in Kindergarten

How does the author help us to understand
what cocoon means?

m

There is an illustration of the cocoon,

and a sentence that reads, “He built a
small house, called a cocoon, around

himself.”

10/30/2014
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Author’s Purpose

« Genre: Entertain? Explain? Inform?
Persuade?
» Point of view: First-person, third-person
limited, omniscient, unreliable narrator
« Critical Literacy: Whose story is not
represented?
1126
Analyze the author's purpose in gpreviding an
explanation, describing a procedure, o

discussing an experiment in a test, idemtifying
Imperiant [ssues that remain unresclved.

mmp 3 e sl mrdoran 4 b Y - e b BTN 1
e e e

Author’s Purpose in Kindergarten

Who tells the story—the narrator or the caterpillar?
How do we know?

A narrator tells the story, because
he uses the words he and his. If it
were the caterpillar, he would say /

and my.
-’/’,r\\\'-. ‘ @

“\

—

10/30/2014
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Probe each argument in persuasive
text, eachidea ininformational text,
each key detail inliterary text, and
observe how these build to a whole.

Inferences in Kindergarten

The title of the book is The Very Hungry
Caterpillar. How do we know he is hungry?
Why is he so hungry?

pin,

Fnnir bmsp 1% b sprbmy 0 mde s

10/30/2014

The caterpillar ate food every day “but he
was still hungry.” On Saturday he ate so
much food he got a stomachache! Then
he was “a big, fat caterpillar” so he could
build a cocoon and turn into a butterfly,

19
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Opinions, Arguments, and Intertextual
Connections

* Author's opinion and reasoning

« Claims eSS
» Evidence o

« Counterclaims O ™NO
= Ethos, Pathos, Logos

+ Rhetoric

Links to other texts throughout the grades

Opinions, Arguments, and Intertextual
Connections !

Integsate and evaluate mulilple sources of
information presented in diverse formats
and media (¢.g., quantitative data, videa,
multimedia) in onder 10 addres a

« Author’s opinion and

reasoning guestlon or solve a problem.
» Claims ELSSELALITERACKRTTIL I2R
= Evidence Evaluaie the hypotheses, data, amalysls,
e terclaims and eondusions in a scence or technical
el teat, verifylng Ihe data when possible and
= Ethos, Pathos, Logos g or challenging conclust
= Rhetoric with other sources of Information.

ELRS FLA-LITERADY ST 1853 0
. | Synthesize infarmation from a range of
Links to other texts  sources (e.q., texts, experiments,

lations) nta a coheren
thro;?;i;gsr the s ?... e ]

| or concept, resohving confficting.
llllommion when possible.

Opinions and Intertextual Connections in
Kindergarten ===
[ Narrative | | Informational

Is this a happy story or a How are these two books

sad one? How do you similar? How are they
know? different?

20



Develop Text-Dependent Questions “‘m’%
for Your Text jiid}

ﬂfi

O Do the questions require the reader to return to the
text?

) Do the questions require the reader to use evidence
ta support his or her ideas or claims?

) Do the questions move from text-explicit to text-
implicit knowiedge?

{J Are there questions that require the reader to
analyze, evaluate, and create?

10/30/2014

Resources

Tools o furl college
und earver reudiness

Bkar ™

21



USA
TODAY. = puture
ot Forwearct|

Why USA Today Future Forward?

* Impruves reading comprehenssons and sl thinkng kil

® Integrates wamlessly Inio any tagsroom
= Desgned spefically lor CTE
+ Offert caty onhne acems

+ Akgrs with

10/30/2014

Toata fur fuwd GOl Al C T fu Rt

Key Features:

+ Loniend rch mformational 1evTs Connect 10 brarmeng with the teal watkt

+ Argule prartae wih qomphe teat shd hulary ¥ e

+ Sarieen ke1aon 1emplates
{10 bor use wath fpr e feugned hy D) e e L

+ Rradng puides work with sy bert
+ Minl avsesument organred by cateed chister

* Litwary ot LIS TODAY articier Catalogurd by 16 catees chussert and upcated monthly

+ Artuiey nchuce 8 Lenile w0 enlute mmthucion fos sludents

= Careet related R3Sty

Future Forwaed aches genetdlly $Dre over LD 0 Lesde
meswrement. meeting of excending the Sommon Core lenl
campirarty gudchnes for grades 9 OCR {Coliege and Career
Meady)

F ol o JER YTy b [L BN . ERTELN -] -
—r o uw asten oo wirm w-n
..y L N1} e LRTERTT ) /‘l‘\ T AL - e
" o a-n Ny Y-- 1 l s-nu -1
e con e wim oo [N omem A evr-um Liwnie
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USA
TODAY

ol
i Future |
e cor-ward

USA Today Future Forward Walkthrough:

Lesson Plan #3: Analyzing a Text
Standards Addressed:

Ravnge uf Riwcteng arcd Lavad of Tort Comphenty

By 0 e of grwie 17, et ava) et b atem. 11-C0R
e ad

Ky khiay and Dolad.

Cher sparcific: betual movdeticn ) MgEnst analysm of schann o wedescnl b, stiiiog
STRETUST ASENCEONS P it Mukon and k0 Ty GAS of ncosmionuos e seond

Detarmun the ot sl Kiss of Garichpyxmg of B iost. samTueizo Limplon clawrpts
prexoasan, <o infrmation prrmonice] 1 8 KAt iy PO st Bxxh B Latyle bl 30
= fanialn Wxrrm

Irnplementation
Strategies

* Use Future Forward matesials to begin or end dass testiong
{bellwork, exit slip, ete.)

*+ Uste o Future Forward article as a springboard for a class discussion

+ IM4e Future Forward anicles to supptement existing lessan pfans and
make meaningtul real-world connections with course content

* Use ready-made Future Forward assessments as pre- and past-lests to
farmatively asiess literacy skills in the context of your CTE class

© Wie Future Forward lessons in between assessments 1o boost literacy skills
and increase sludent growth

10/30/2014
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Implementation
Strategies

Tooln [0 el colege ptxly Ateer rusdingss

« Pair Future Forward with other instructinnal best gractices for literacy
{think aloud, reciprocal teaching, think-pair-share, SCL3R, text annotation, etc.)

* Leave an arlicle and a Future Forward lesson as a sub plan

+ Use Future Forward lessons wilh other Leats, such 23 more recent articles from
L/SA Today, or texts from other sources, such as trade magazines, technical
manuals, professional journals, newspapers, elc.

*+ Use Future Forward lessons with antides from websites ke Mewdrls asd
ThinkCERCA

e
Newsela and ThinkCERCA

oy Cont

= Groat sources for up-to-date. authentic news | = Many features avaitable in (ree versions, but full

anicies related te various content areas verslond ate eapensive
* Algned with Common Com text eomplealty * Free versions assess Commen Core literacy stihy,
= Generally mare eurrent than Future Forward but do ittle to-teach or reinfarer them
+ Common Core-aligned eallne quizzes = Freq vortlens do pot address writing standands
* Can be incorporated into langet kedsons or

used as ttandalona aclvitles
* Can be used in conjunction with

Future Forward lessons

Newsela

Sudan u progssm Lo gt
PORIRETER
e

Brey fons
+ New content posted daity [M-F} + Quirres not available for all
+ Daily &-mails highlight new texts artiches
+ Find articles by topic, grade level, * Mo discusston prompts

standard, of by keyward search
* Every article offered at multiple
Lenile levels
* Ability to print articles

24



ThinkCERCA

| [
o Ll k. i
.

Broy Lom
* New content posted frequently + Anticles only sorted by grade
* E-mails highlight new contant band; no seacch function
and cluster = Cannot print articles
* Quitres and discussion prompts = Only one Leaite version of texts
for every article * Net as much new content as
* Vocabulary and audie support Newsela
+ Mulimedia teats

Wrriting Strategles for CTE

T e rarr———— e
Looking for a great way to address Common Core
writing standards?

10/30/2014
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Role of the writer;
« Auto mechanic

Audience.
* Customer

Format:
+ Diagnostic report

Topic

+ Explain what |5 wrong
with the vehicle and
what the repair options
ane

sy, RAFT Writing

Role of the writer:
+ Police officer

Audience:

+ Law enfarcement
officials, lawyers, judges,
citlzens

Farmat
* Police report

Topic

« A crime was committed
Summarize relevant facts
that are currently known

: Role of the writer
« Mobile app designer

| Audience:
* Potential customers

Format;
= Advertisernent

| Topic
+ Convince people that
your mobile app is worth
downloading
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Wirite Arouna

L

Write Around

Divide students into groups of four
Have each student get a blank sheet of
paper and put their name in the upper 5
left-hand margin
Asslgn a text or topic
After reading or thinking on the topic. &.
students get out a sheet of loose leaf
paper and write silently for about one
minute, or until everyone has about %
of a page written
*  Theymust writo the whole time, 7.
but they can write about any
aspect of the topic that interested
them B,
¢ They may write about what they
agree/disagree with

*  They may write about questions
they have

After one minute, students pass their

papers to their left and receive papers

{from their right

Students read and respond to peers’

writing for a couple of minutes, then

pass and repeat until you're ready to

stop and return the papers to thelr

original owners

Aferwands, students read their papers

and then proceed 1o have a bvely,

active discussion on the topic

Have students discuss In their groups

and then report out to the class on

their contiusions.

Wirrite Areound

* What are some examples of how literacy is already a part of your

classroom instruction?

* How can you envision integrating some of the strategies we've
discussed so far today into what you already do?

10/30/2014
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elearning Soft Skills Lessons

"Proving you have the know-how and educotion to do o job Is pretty important, but
Ihere are social graces thot employers say ore equally vital in the workers they hire,

These "soft wkifls, ” such s work ethic, positive attitude, accountobility, effective
ication, time i1, problem solving, ieamwork, flexibility,

o dobifity and ivation, can't ity be meqiured ont o tesd, Bul Jackson

oren employers ond companies who troin workers soy they con be leamed ond do go

along way roword Increasing productivity ond buliding harmony in the work place.”

Aeanne Smilh, mlive.com reportes

Fme it | g o e Tt o ok AR L e ke e M= =7 e

elearning Soft Skills Lessons

- = - = [ i |
O e
rrladim

elearning Soft Skills Lessons

R EETICR e kil and fimagy ngether By .

¢ .using the ontine-based, Interactive text to =..completing 2 write around with classmates
meel the multimedia partion of the reading  alter they've all Finished the soft skills lesson
standards

" +..completing a Future Ferward fessan to
naegrate and eushuate mbple soues of e pangraie understanding of the main idea

medae.g. quantitaive data, viden, ond supporting details
muttime i) in order To addrrs a quethon o
i »...using 4 structured note-taking method, such

. as Lornell Noles. while watching the viden
*..using a summarization strategy to enpress

(he maia idea of the lesson

« ..buitding 2 RAFT based on a solt skilts-related
seenario

10/30/2014
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Adlit.ong

Texts and Lessons for
Content-Area Reading

e rescuree 1hat | bi hiy recommend 10 any teacher of any subject!
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